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 “Most of our difficulties can be traced to the inadequacy of our skills and the misdirection of our knowledge.” 
Michael Manley   
v 
 









look to the International Monetary Fund (IMF) and World Bank for assistance (Edie, 1986: Demas, 1978; Levi, 1990; Miller, 1992; Payne, 1992 ).  
Manley and his PNP government desperately sought to hold on to the social programs initiated when they took office in 1972. However, the paying back of loans and the ever-inflating debt halted Manley’s plans for an egalitarian educational system. His vision of an independent nation was a real one, however, the reality of democratic socialism and threat of communism to those who were fully vested in the Jamaican economy were real as well. Seen as a roadblock to autonomy and the building block of Jamaican industry, the Manley government attempted to develop literacy programs aimed at combating the illiteracy of almost half-a-million adults and free primary and secondary school education so that individuals of all class levels could get an education (Levi, 1990; Zeidenfelt, 1952). However, the signing of the debt repayment plan all but discontinued those initiatives. 




aid organizations visited the island in order to evaluate the Jamaican educational system, investigating every aspect of Jamaican education and making suggestions to the country’s Ministry of Education. In this work, I will look at Michael Manley’s PNP-led government’s educational policies in relation to goals and constraints established in the Education Sector Survey of 1972; a thorough review of Jamaican education by a group of educational consultants from foreign aid organizations. I will review the Education Thrust of Seventies
Beginning with his distinct philosophy of education, I look at whether or not Michael Manley was able to convey his vision of an egalitarian education into an executable educational policy. His first book, 
 and focusing on his first two terms in office from 1972-1980, look at whether or not Michael Manley and his PNP government successfully met the short range goals proposed by the Education Sector survey team. In addition, I will answer the question of what were the immediate ramifications of the IMF loan program to the programs Manley put into place. 




years ago. An outline of the Education Sector Survey and the Ministry of Education’s response, the Education Thrust of Seventies followed by an analysis of the Ministry of Education Annual Reports and Education Statistics
Michael Manley’s Philosophy of Education 
 from 1968 to 1980 give sustenance to the researchers’ findings. Lastly, the unforeseen challenges faced by Manley and the PNP-government give insight for an alternate conclusion. 
An “internationalist in perception, a democratic socialist by persuasion, a member of the Nonalignment Movement by commitment and a member of the Third World by circumstance”, Michael Manley was concerned with social reform that would close the income gap between the rich and the poor (Manley, 1980:29). The ideals passed down by his father, Norman W. Manley, were not only of his own mind, but that of the political party in which his father founded. As such, Manley’s writings expound upon the educational ideals held by the Peoples National Party (PNP), a self-labeled socialist party, and the educational reform needed in order for Jamaica to reach full independence from the West. In his book, The Politics of Change: a Jamaican Testament
Education is normally thought of as a process by which the formalized knowledge of a society is passed on to its young through institutions of learning…For us…it is not enough that education should transmit our accumulated knowledge and skill from one generation to the next, because most of our difficulties can be traced to the inadequacy of our skills and the 












the cultural continuity to which they are heirs, the mask of obscurity and shame must be ripped from the face of our African heritage” (Manley, 1975:165).  The second task in creating an educational system aimed at psychological transformation is to “train young people to accept the spirit of social co-operation as the foundation of national success and achievement and as a natural result of social and political awareness” (Manley, 1975:162). He notes that, “it is critical to both the economic development and the evolution of a society that is capable of internal harmony, that the co-operative spirit should become part of a people’s instinct for action” (Manley, 1975:167). Found within the context of slavery and “system of social welfare” (Manley, 1975:168), Manley explains that this “co-operative spirit” is already in action within the Jamaican people. He gives an example in A Voice at the Workplace
Attitudes towards work are Manley’s third area in the quest for psychological transformation. He states, “… one must strive consciously to create a general acceptance of the work ethic as both a means to personal satisfaction and personal 




















the middle of a dilemma. Either it is incapable of economic development or it becomes increasingly dependent upon imported manpower that is capable of operating at these levels” (Manley, 1975:159). He continues, “Therefore, the first educational response to freedom must be made in the area of technological adaption (Manley, 1975: 160). With psychological transformation now taking place within Jamaican society, it was now time to concentrate on those skills beneficial and essential to the Jamaican economy. They must stand guard against the pressures of the global marketplace that may influence the newly freed too acquire too much technology too soon as Manley (1975) states: The young country must be constantly on its guard against the uncritical importation of technology which may be relevant in a highly sophisticated metropolitan economy but may be counter-productive with regard to the stage of economic development of an emerging nation struggling with its peculiar social problems (161).  Manley was conscious of the demands brought by the International Monetary Fund and the World Bank to grow the Jamaican economy, but still believed that transformation could only come by the way of increased literacy programs, the expansion of primary education and technological advancement.  












craft, technician and teacher training levels 4.) the expansion of technical education at craft, technician and teacher training levels 5.) the expansion of the teacher-training program 6.) Attention be given to adolescents outside of the school system who have the capacity and ambition to further their studies and 7.) short-term projects (Miller & Murray, 1977: 17).  The Education Act of 1965 was passed in-line with the findings of the UNESCO group. As an underdeveloped country, “educational planners began estimating (Jamaica’s) future manpower needs…basing their estimation primarily on the projected needs of the modern sector” (Bacchus, 1981: 216). This new nation was in the midst of a paradigm shift away from British Colonial education to one more suited for their newly independent status. In 1966, the New Deal for Education in Independent 
Jamaica was introduced with accommodating this transformation with the goal of achieving 3 main goals by 1980; compulsory education to all youths up to age 14, expanded and improved secondary and higher education and improved education administration and planning (Miller & Murray, 1977: 113). (See Appendix B) 








the fall of 1978 in accordance with their democratic socialist beliefs. Clearly stated, these principles are as follows: 1. The right of every Jamaican to form or join any political party of his/her choice, and to compete for State power in democratically contested elections.  2. The right of every Jamaican to meaningful employment and economic and social security.  3. The right of every Jamaican to own private, persona and productive property and to save to achieve these ends, subject to, and consistent with, the social and economic needs of the working people.  4. The right of every Jamaican to equality before the law, and consequently, the right to equality of opportunity, to equality of rights and to entitlement of security and social justice.  5. The right of the Jamaican people to establish sovereignty over their natural resources and to order their social, economic and political affairs without interference from any other nation.  6. The patriotic duty of every Jamaican to cooperate with the majority in building the nation, to respect our national heritage, to contribute to the development and welfare of the nation as a whole.  7. The deepening of the democratic process so that the collective wisdom and experience of the Jamaican people can become the decisive factor in the decision-making process at all levels.  8. The trade union movement and movement for worker participation to play leading roles in democratic process. Hence, as the entire socialist process deepens, the working class and small farmers will naturally play a more active role in national life… (Levi, 1990; PNP, 1979) 
 








included improvements to teacher and student work conditions including, facilities, learning materials and other “important tools for curriculum development” as well as the development of an “in-service” education program for teachers (Miller & Murray, 1977:30). Compulsory primary education was a long range goal for the UNESCO team; however vital short term objectives were identified. These included curriculum reform, expansion of vocational and agricultural training programs and the expansion of pre-primary schools. Erroll Miller states in Educational Reform in Jamaica that due to the inadequate provisions of the colonial government, “expanding access to education became a major goal of the government in the post independence era” (Miller, 1999: 206). Researchers affirmed that in their assessment that there was a Need for 




poor curriculum and “dysfunctional examination system”, the surveyors found this to have “adverse effects on the entire educational process” (Miller & Murray, 1977: 70). The Need for a Relevant Curriculum Development Programme, however, was something that Michael Manley noted in his desire for curricula that matched the needs of Jamaican society. The Survey team agreed stating, “Curriculum is the core of the whole educational process and as such, careful planning and attention to curriculum development is essential to meaningful educational reform” (Miller & Murray, 1977: 74).  The Publications Branch, the Correspondence Courses Section and the Educational Broadcasting Services (E.B.S.) were dismissed for their shortage of instructional material and improper execution of plans. The publications branch for their lack of appropriate grade-level learning material, correspondence for their inability to properly execute course programming and the E.B.S. for their inability to get information out through media, whether it was because of problems with transmission or limitations with electrical power. There were numerous suggestions for the reform of this area of the education sector. However, the overarching need was for the “redefinition of policy and responsibilities in order to fulfill a more professional support service to the curriculum development effort and educational process as a whole” ((Miller & Murray, 1977: 76).  In relation to the Absence of Student Counseling and Vocational Guidance 




systematic programmes of student counseling and vocational guidance are most essential to the secondary level of an education system” (Miller & Murray, 1977: 80). In the past, the majority of students within the educational system were not privy to secondary education, thus placing a demand on experienced counselors to guide students down the path of an academic setting. The researchers note the fact that at the present time, there are only a few university trained guidance counselors, but affirm that this must be a priority if students are to successfully make it to university.  The sixth constraint to the Jamaican education system is the Lack of 
Appropriate Pre-professional, Vocational and Pre-vocational Programmes geared to 
the needs of Youth, the Community and the Economy. Jamaica has made a heavy investment in the development of training programs in agriculture and technology. However, there is still a great need in these fields based on the amount of students that are not placed within a secondary school. With the small percentage that go on to university, the researchers observe that, “there is a current annual vocational/technical training shortage in the schools of approximately 20,000 to 25,000 student places” and “this shortage is accentuated by the currently large number of youths especially in the 15-19 year age range who are out of school, untrained and unemployed” (Miller & Murray, 1977: 83).  The researchers call for end to An Examination System which is Socially and 




throughout their education in Jamaica are seen as “counter-productive” to Jamaica’s economic, social and societal needs as a nation (Miller & Murray, 1977: 87). Questions were raised as to the validity of the test in what they are actually measuring and the types of questions asked. The policy of “automatic” promotion was seen as inefficient as there was no system of measuring student aptitude during the six years of primary school and the “life-binding” Common Entrance Exams taken at 11 and 13 are seen as excessive for students educated in a lackluster primary school system with untrained teaching staff. A few of the Survey teams’ suggestions are to “Jamaicanise the examination system so that it is directly relevant to Jamaican needs, youth, the education system and the economy”, “introduce modern evaluation and testing concepts into the curriculum of the teachers colleges and the University of West Indies” and the “…training and upgrading of Jamaican testing/evaluation personnel” (Miller & Murray, 1977: 141-143). The former suggestions deal with the Sector’s earlier observation of a shortage of trained teachers and professionals. The Ministry’s Lack of an Adequate Management, Planning Information 




clear definition at the Ministry level and within the Ministry of the basic purpose and objectives of the educational process and system” (Miller & Murray, 1977: 95-96).   The Absence of a National Human Resources Development Plan and Lack of 
Ministerial and Other Levels of Total National Human Resources Education/Training 
Objectives and Efforts including Those of a Non-Formal Nature negatively impacts the productivity of the nation as there is no congruent manner in which all Jamaicans can be educated and/or employed. Although the Ministry of Education is by far one of the largest agencies involved in human resources development on the island, there seems to be no clear delineation of their individual responsibilities. The Ministry’s incapability to properly assess the current state of their educational system contributes to the Low Internal and External Efficiency of the 
Current System. The surveyors note that the “lack of current, pertinent and accurate data…is the most fundamental problems relative to the whole education system…” (Miller & Murray, 1977: 103). Low attendance rates and, concurrently, low achievement rates that should promote increases in government expenditures, are not perceived as high priorities, leaving the Sector Survey
The Lack of Adequate Research, Experimentation Evaluation and Feedback for 
System Improvement creates a problem as there is no accurate means of evaluating whether a program is effective or not. The team found generalizations to be the 




norm within the Ministry as figures and facts were based off of partial data. They state: Although educational data has been collected in the system for many years, statistical reporting has not been sufficiently accurate and comprehensive, nor has there been much of an attempt to systematically collect data essential to the kinds of research which the country needs of meaningfully analyze the information which available (Miller & Murray, 1977:107).  In order to adequately assess the current state of the education system, the Survey team suggests that the Ministry create a central data collection site and sound method in which the data can be collected (Miller & Murray, 1977:147-148). The policy for research and data collection should not be ambiguous; rather it should be seen as a critical function of the Education Planning Unit. 
 The survey sector team feel that, “The education system and at the local level, the school, is an essential, if not the key institution for the social development needs of the country” (Miller & Murray, 1977:109) Therefore, the Need for a Programme of 
Continuing Education including Community Involvement in, and Support for, the 




literacy policies were …aimed at expanding and equalizing access to more privileged positions in society…”(292, 295). They were not distracted by the deleterious findings of the Sector Survey team, as the Sector Survey…considerable efforts have been made to modernize the education/training system in Jamaica, since the country was granted full independence in 1962… Although significant progress was made during the period 1966-1972, it was for the most part uneven leaving certain areas in critical need of improvement while providing for moderate reform in other areas (Miller & Murray, 1977:113). 
 team states: 




D). Released in 1973, the 37-page document reflected the government’s desire to create an education system “more closely responsive to the country’s economic and social development needs” (Miller & Murray, 1977:115). It was developed “mainly to set broad strategy objectives for educational reform. It does not deal (therefore) with the detailed analysis, planning and financing, and implementation of the programme areas identified” (Miller & Murray,1977:116).   The Honorable Florizel Glasspole, Minister of Education, told the House of Representatives that the Ministry of Education had been “allocated a total of J$65, 652, 330…exclusive of the cost of the policies announced by the Prime Minister” for fiscal year 1973-1974, meaning an increase of over J$16 million the J$40.6 million allocated the year prior (The Daily Gleaner, 1973:20). These monies went to the development and implementation of the programmes outlined in the Education Thrust Jamaica’s greatest resource is her people. Half these people are under the age of seventeen. A quarter of our population spends the working days in the classrooms of our schools. What happens there will largely decide their own future and that of the country. The policy of the Government is to develop effective educational programmes so that young people can serve the needs of their own Community and the nation, and that at the same time their own need for better levels of living (Ministry of Education, 1973:1). 
. Glasspole, writes:  




educational opportunities, therefore, should have top priority in a newly developing country” (439).  The Ministry faced numerous, but familiar challenges as they attempted to develop educational policies. The ratio of trained teachers to untrained teachers was one of them. The Thrust (1973) states that in the case of pre-schools, “teachers in the majority of cases are untrained and unfitted for the special educational demands of this group…” (Ministry of Education, 1973:3). In 1974, there were a total of 16,944 teachers in Jamaican schools (Ministry of Education, 1975: 16) In Infant, Primary and All-Age Schools, 3,315 of the 8,179 teaching staff were trained (Ministry of Education, 1975:17). In the Secondary Schools, 1,563 teachers out of 2012 were trained teachers or specialists (Ministry of Education, 1975:18). A portion of the untrained teachers were interns working towards their certification. However, the Education Sector Survey
As well as the number of trained teachers, the Ministry faced the challenge of overcrowded schools and the lack of adequate facilities. Overcrowding in schools 




was continuous problem throughout the history of Jamaican education, as demand often exceeded supply (King, 1979; King, 1999; Ministry of Education, 1954; Ministry of Education, 1963). In the Report In-Depth of Primary Education in Jamaica
Primary and All-age schools, new and old, are overcrowded and yet leave an  
 (1974), committee members reported that in urban schools, “it is not unusual to have two classes of 60 and more operating in a classroom originally intended to accommodate a single class of 60” (304).  Minister Glasspole informed the House of Representatives that, “as of September 1972, there were provisions for 327,533 places in primary schools, but that 414,919 were enrolled” (Daily Gleaner, 20). The Ministry (1975) assessed: 




an educational system deemed “the Thrust of education for the rest of the century” (Daily Gleaner, 1973). So when the Ministry found that the G.C.E. ‘O’ Level exams “revealed 50% success last year; of the 30,876 papers taken, 15,433 were passed” and “the rate of passes at ‘A’ Level for the past years has been 42% of all papers taken”, their conclusion was that this hindered their goal to increase the manpower needs, as they state, “it will be difficult to correct the country’s shortage of higher and middle manpower unless there is much better flow through the secondary schools” (Ministry of Education, 1973:4-5).  This comes with the realization, however, that changes needed to be made in the area of standardized tests, as the Ministry affirm that the Common Entrance exams, “are notable for their failure rate, limit the curriculum in schools and engender boredom and dislike of learning, particularly in secondary schools” (Ministry of Education, 1973:4) (See Appendix E).  The high failure of the Jamaica School Certification also proved a barrier as it served as “the major selector for future primary school teachers, branches of nursing, the police and armed forces, and junior clerical and business occupations (Ministry of Education, 1973:4). A complete overhaul of the examination system, as the Education Sector Survey
Policy Reform, 1972-1977 





















and their attendant ills affect adversely and retard the performance of the growing and learning child” and in partnership with the United States Agency for International Development (USAID), erected the Nutrition Products Centre with the goal of preparing both hot and cold meals for “all infant, primary and All-Age schools in the Corporate area” (Ministry of Education, 1973:18). In the Report In-Depth of Primary Education in Jamaica
Teacher Training Programs 
 (1974), the review committee recommended the provision of a cold breakfast as the keeping of hot meals proved to be unsanitary (section 345-347). The provision of one uniform per child in primary school, “an estimated issue of approximately 120,000 uniforms”, came from the Ministry’s observation that irregular school attendance could be attributed to the parents’ inability to provide clothing for their students (Ministry of Education, 1973:19).  There was an existing free uniform program in some private schools; however, this was the first nationwide government mandated program. 
























…the national youth service proved extremely expensive and we were never able to operate it for all high school graduates, though we preserved a token service involving 2,000 to 3,000 a year (88). 
 
















schools in “bad” or “very bad” condition-this when enrollment was 30 percent above capacity. 6. Significant cutbacks in the staff at the Ministry of Education, effectively reducing its ability to manage and supervise the educational system. 7. The closing of the four regional offices of the Ministry, thereby increasing the centralization of educational administration. 8. Cutbacks in funding for the Adult Literacy Programme between 1983 and 1986 from 1.8 to 0.5 percent of total recurrent expenditures. Enrollment in literacy classes fell by 86 percent. 9. Reduction in the book stock of the School Library Service to unacceptable levels. 10. Inadequate teaching and learning materials in the schools. Surveys revealed that 30 percent of the children in Grades 1 and 2 lacked writing implements and exercise books, while 40 percent lacked textbooks. (Miller, 1992: 32-33) 




I know that subjects like math, algebra, trigonometry, and the natural sciences, religious knowledge, English, chemistry and geography are the foundation of education and you must learn how to teach them…What I also beg you to remember is that these subjects are only the building blocks for a wider purpose…we must never lose the sense of the wider design… (2)  Towards the end of his time in office, he was forced to amend his education budget, but his stance on the importance of investment in education in a developing society remained consistent. The same remains for foreign aid organizations such as the UN and CIDA who continuously consulted the Ministry of Education on matters of educational development including the expansion of the primary school system, literacy education, teacher training programs and the construction of new facilities. Even the World Bank and International Monetary Fund could not disagree with the goals agreed upon by the Ministry of Education and Education Sector Survey
Throughout Manley’s writings and Ministry documents, there is a constant undertone of education as a means of uplifting the Jamaica’s lower classes. Manley and his PNP-led government were concerned with the future manpower needs and the benefits of a more skilled and educated workforce and altered their goals to meet that challenge. However, they were also concerned with what this education meant for the political process. Literacy programs in agricultural communities and the tenements of Kingston were created with the intention of involving individuals at the lower rungs of the economic ladder in the democratic process, which in the 




























SOCIAL AND ECONOMIC PROGRAMMES INTRODUCED  













Year Announced Policy Measure Target  
1972 Special employment programme Unemployed 
 Skill training programme Unskilled 
 Workers’ Bank Workers 
 Literacy programme(JAMAL) Illiterates 
 Lowering the voting age to 18 Youth 
 Community health aides Rural Poor 
 Operation GROW Landless 
 Land lease Landless  
 Civil service reclassification Civil Servants 
 Youth training increased Youth 
   
1973 Cultural training center  Artists 
 Food subsidies (flour, condensed milk) Poor 
 Uniforms for primary school children Poor 
 Free secondary education All classes 
 Free university education All classes 
 National youth service Youth 
 Rent restriction act revised  Tenants  
 Equal pay for women and women’s affairs bureau Women  
 Jamaica nutrition holdings All classes  
   
1974 Self-supporting farmers development programme (loans) Artists 
 Family court Children/ unmarried 
mothers 
 National minimum wage Lowest paid 
workers/household help 
 
 NIS pensions increased Old 
 Poor relief increased Aged and indigent 
 AMC outlets in low income areas Poor 
 New mental health law and free education for 
handicapped 
Mentally ill, handicapped 
 Construction of small industries complexes Small businessmen 
 Sugar cooperatives Landless sugar workers 
 Production levy All classes 
 Nationalization of bauxite multinational companies All classes 
 Development venture capital financing co. (loans) Small businessmen 
 Jamaica public service co. (electricity) All classes 
 Jamaica merchant marine All classes 
 Jamaica omnibus service co. All classes 
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1975 Worker participation Workers 
 National housing trust Poor 
   
1977 Small enterprise development co. Small businessmen 
 State trading corporation All classes 


















Source: Adapted from Girvan, Norman, Richard Bernal, and W. Hughes. “The IMF and the Third World: The Case of 



























LEVELS AGES GRADES INSTITUTIONS 
(1) Pre-primary 4-5+ _ Infant Schools, Infant 
Departments; Basic Schools 


















































Entry at 17+ 










Entry at 17+ 
Entry at 17+ 




College of Arts, Science and 
Technology (C.A.S.T.) 
Jamaica School of 
Agriculture 
University of West Indies 
 














SHORT- AND LONG-RANGE GOALS 










LONG TERM OBJECTIVES 
1) To achieve compulsory Universal Primary Education; 
2) To provide an adequate teaching force to meet the needs of all levels and types of 
education; 
3) To develop a coordinated education system which will ensure an even spread of 
education at all levels; 
4) To provide the human resources for a sustained  development of the education 
system and the country; 
5) To help develop the cultural and aesthetic values, and to foster desirable civic 
attitudes; 
6) To provide non-formal education to meet the needs not only of adults but also of 
school leavers and drop-outs; 
7) To expand pre-primary education on a firm and structured basis; 
8) To systematically expand medical health and school feeding services;  
9) To provide adequate guidance and counseling services for the system; 
10) To have a systematic evaluation of all components of the education system; 
11) To expand library facilities throughout the system. 
SHORT TERM OBJECTIVES: 
1) Restructure and strengthen the organization, staffing and operations of the Ministry 
of Education in order to improve its capacity to effect the goals and objectives of the 
system; 
2) Develop the Planning Unite of the Ministry of Education so that it can provide a 
better basis for decision making at both the policy and operational levels; including 
research, review and evaluation, to sustain educational development 
3) Systematically expand and develop curriculum reform and educational methodology 
with initial emphasis on the needs of primary education; 
57 
 
4) To improve on a planned and structured basis the skills and competence of the 
untrained teaching force in Primary and Secondary Education by means of a 
continuing in-service programme; 
5) To pay particular attention to the urgent need for teachers of languages, 
mathematics, science, agriculture and technical subjects; 
6) To expand a fully qualified teaching service at all levels; 
7) To expand, improve and update the preparation of teacher trainers and the 
curricula of the teacher training institutions; 
8) To improve the qualifications of professionals and service staff throughout the 
system; 
9) To improve the conditions and amenities for teachers and to provide better 
incentives and remuneration; 
10) To pursue the development of new patterns of education for post ‘O’ level education, 
non-formal and continuing education in cooperation with other government 
agencies and the private sector; 
11) To pursue the expansion and development of agricultural, technical and vocational 
education at all levels relevant to the needs of the society, and to foster and 
encourage the agricultural, commercial and industrial sectors to cooperate in the 
provision of skill training; 
12) Register and supervise independent schools so that the State can assume its 
responsibility to ensure that the quality of education offered is of a satisfactory 
standard; 
13) To renovate and improve primary and secondary facilities so as to improve the 
quality of education and the conditions of service for teachers; 
14) Continue to support the efforts of the community in establishing pre-primary 
schools and to assist in upgrading teachers and facilities for these schools; 
15) To encourage maximum community involvement in the educational process and the 
use of all schools as centers for continuing education; 
16) To foster the development of Jamaican books with the special emphasis on textbook 
writing, illustration, design and production, as well as the need for the expansion 
and development of audio-visual aids, materials and media with special attention to 
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the use of education television (ETV) and radio as important tools for curriculum 
development; 
17) To foster appreciation and participation of students in the arts for the benefit of the 
individual and the cultural enrichment of the country;  















































1) The upgrading and improvement of the technical and professional 
competence of the system as well as its content, methodology, plant and 
resources. 
2) The development of modern stable teaching profession on which all 
educational reconstruction depends. 
3) The development of an effective Functional Education of nine years for all 
young people of six to fifteen years old. 
4) More infant education to ensure that children are stimulated and prepared 
for functional education in school years. 
5) Expansion of Grade 10 and 11 education (for children aged 16-17 years) to 
ensure that prospective teachers , business commercial, industrial and 
technical employees have received five years of secondary education with 
pre-vocational courses where necessary and with emphasis on children of 
this age group now attending Junior Secondary Schools. 
6) Expansion of vocational education for technical, industrial, business and 
commercial employment at middle and higher manpower levels. 
7) Expansion of higher education particularly to fill positions for which we 
remain heavily dependent on the employment of expatriates, such as 
teachers, engineers, architects, etc., etc. 





9) The development of modern tests and examinations designed to guide 
candidates into future activities in education and employment rather that to 
fail them both. 
10) The development of guidance services to deploy young people into the 
programmes and employment best suited to their individual attainments and 
aptitude. 
11) The coordination of the independent school contribution with the public 
educational system. 
12) Increased assistance for the education and training of physically and mentally 
handicapped children. 
13) The development of a flexible, modern management function at the Ministry 
of Education to service the changing needs of educational reconstruction as 
well as improving the management functions of other educational 
institutions under the Ministry’s supervision. 
14) The introduction of island-wide compulsory education but initially in areas 
satisfying the legal criteria and more particularly in the areas in which the 



































i. The Common Entrance Examination (age 11+) for pupils from primary and private 
preparatory schools from admission to high schools; (U.K. examination) 
ii. The Common Entrance Examination (age 13+) for pupils from all-age, junior 
secondary and high schools for admission to technical high schools; (U.K. 
examination)  
iii. The Grade Nine Achievement Test examination for pupils from all-age and junior 
secondary schools for admission to high schools, technical high schools and 
vocational schools; (Jamaican local examination) 
iv. The Jamaica School Certificate Examination (approximately grade 10). This is 
recognized for admission to the Police Force, Nursing Profession as well as minor 
private business enterprises; (Jamaican local examination) 
v. The London City and Guilds Examination, The Royal Society of Arts Examination, The 
Union of Lancashire and Cheshire Institutes Examination, The Associated Examining 
Board General Certificate Examination, mainly for students of technical schools; (U.K. 
Examinations) 
vi. The General Certificate of Education Examination, Ordinary level (‘O’ Level) external 
examinations set by the Universities of Cambridge and London for pupils enrolled in 
comprehensive, technical and high schools; (U.K. Examinations) 
vii. The General Certificate of Education Examination, Advanced level (‘A’ level) external 
examinations set by the Universities of Cambridge and London for pupils in grade 
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